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Abstract

This manuscript examines the intellectual and historical foundations of the Black Teacher
Pipeline, centering on the lived experiences, cultural traditions, and political realities that have
shaped the roles of Black educators across time. Grounded in the principles of liberatory
education, this study underscores the collective ethos of Black teachers who have historically
committed themselves to community uplift, cultural affirmation, and educational justice.
Utilizing a thematic literature review, the researcher organizes the work into five core areas: (a)
selected educational policies before Brown v. Board of Education (pre-1954), (b) the impact and
legacy of the 1954 Brown decision, (¢) post-Brown policy shifts and their implications, (d) an
overview of the Black Teaching Tradition™, and (e) current practices and challenges related to
recruitment and retention of Black educators. By offering a policy analysis of these shifts, this
study provides a critical narrative of the systemic challenges facing the Black Teacher Pipeline

today. Ultimately, the manuscript contributes to broader discussions on racial equity in education



The Princeton Journal of Interdisciplinary Research
ISSN 3069-8200

and calls for renewed commitments to recruiting, retaining, and empowering Black educators in
a rapidly shifting sociopolitical landscape.
Keywords: Africana, Black Teachers, History of Black Education, Brown v. Board of Education
Education (1954), Black Teaching Tradition, Black Teacher Pipeline, Intellectual Genealogy
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The foundational principles that Black educators can historically attest to are the
significance of raising the collective spirit through a commitment to community, inspiring action,
and defining the moment. The researcher expanded the implementation of contemporary analysis
of liberatory education fostered through Black Education. The researcher utilized a thematic
approach for the review of the literature, including a) selected policies in education before Brown
(pre-1954), b) Brown v. Board of Education (1954), c) selected policies in education after Brown
(post-1954), d) a survey of selected Black Teaching Tradition™, and e) applications of
recruitment and retention. Thus, this literature review encompasses selected sources from
historical archives and contemporary perspectives to provide a comprehensive view of the
research topic. This study of Black Teachers explores the impact of Brown v. Board of Education
(1954) as a landmark legal case for Black Teacher recruitment and retention in the current socio-
political context. The research provides a narrative reflection of the Black Teacher Pipeline
before and after Brown’s (1954) decision. The argument presents a policy perspective in this
research, as the study will directly define the policy narrative of segregation to integration to
disintegration, which has a significant impact on Black classroom teachers (King et al., 2015).
Drawing upon both historical archives and contemporary scholarship, the analysis traces the
evolution of educational policy through a critical lens, identifying a trajectory from segregation

to integration and, ultimately, to what scholars now recognize as the disintegration of Black
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educational spaces. This work highlights how the landmark Brown decision, while advancing
legal desegregation, simultaneously dismantled thriving Black educational ecosystems, most
notably by displacing Black teachers and administrators. By offering a policy analysis of these
shifts, this study provides a critical narrative of the systemic challenges facing the Black Teacher
Pipeline today. Ultimately, the manuscript contributes to broader discussions on racial equity in
education and calls for renewed commitments to recruiting, retaining, and empowering Black
educators in a rapidly shifting sociopolitical landscape.
Survey of Black Education

Black education has been a provocative act since its inception. Africans who were
enslaved in the United States pursued education through covert means, often in defiance of law
and custom, even under threat of violence. They developed what Jarvis Givens calls a tradition
of “fugitive pedagogy”—a theory and practice of Black education in America (Givens, 2021) —
also referred to as “Black Pedagogies”. The enslaved learned to read despite widespread
prohibitions; newly emancipated people braved the dangers of creating schools during
Reconstruction within homes, churches, “backwoods,” and “speak essays,” all while navigating
the disparity of being Black in the 19th century (Givens, 2021). Givens (2021) states that by
integrating all-White schools and the hardships of building Black schools, teachers developed
covert instructional strategies and creative responses to the persistence of White opposition.
From enslavement through the Jim Crow era, Black people passed down this intellectual
genealogy of the African known as Black Education (Carr, 2002).

Black Education is the educational experiences, systems, and initiatives specifically
designed to address the needs and interests of Black or African American students (Norment,

2001). According to Norment (2001), it encompasses various topics and considerations,
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including the historical context of education for Black people, current challenges and
opportunities, culturally relevant pedagogy, and efforts to promote educational equity. The
history of education for Black people of African descent in the United States has was marked by
significant challenges, including chattel enslavement-era restrictions on learning, reconstruction
expansion and the founding of Historically Black Colleges and Universities, the segregation era
of Jim Crow, the fight towards equal schooling that ultimately led into the integration of schools,
massive resistance following the legal mandate of Brown (1954) and disparities in educational
resources following that consists of the dismantling of Black K-12 educational institutions
(Parker & Gillborn, 2020).

According to King et al. (2015), Black education emphasizes the importance of culturally
relevant pedagogy, which involves incorporating Black students’ cultural backgrounds,
experiences, and perspectives into the curriculum. This approach aims to make education more
engaging and meaningful for Black learners. Black education often seeks to foster a positive
sense of identity and pride among Black students. Black education acknowledged and celebrated
the achievements and contributions of Black individuals throughout history. According to
Wilson (1992), Black education emphasizes the development of critical consciousness among
students, encouraging them to analyze and challenge societal structures, systemic inequalities,
and issues related to racial injustice. Efforts within Black education often focus on addressing
disparities in educational outcomes, including gaps in academic achievement, disciplinary
practices, and access to advanced coursework (Wilson, 1992). The goal is to create more
equitable educational opportunities for Black students. Black education works towards
incorporating diverse perspectives and contributions of Black people into the broader academic

curriculum, ensuring that students learn about a comprehensive and accurate portrayal of history
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and society. Black education is often closely tied to community engagement and collaboration
with parents, community organizations, and institutions to address the unique needs and
challenges of Black students (Foster, 1997).

Black education also encompasses efforts to increase access to higher education for Black
individuals. Initiatives may include scholarship programs, mentorship opportunities, and policies
that promote diversity in higher education institutions (Ladson-Billings, 2005). Black education
empowers students to become leaders, advocates, and contributors to their communities and
society. It fosters agency, self-efficacy, and leadership skills (Wilson, 1992). It is important to
note that the term “Black education” is broad, and approaches and priorities may vary across
different communities, organizations, and educational institutions. The overarching goal,
however, is to ensure that Black students have access to high-quality, culturally responsive
education that supports their academic success and personal development (Ladson-Billings,
2005).

According to Dr. Patricia (Akosua) Lesesne (2020), the Black Teaching Tradition is a
lineage of practices, values, and belief systems that spans time and centers on how Black people
have always taught and learned, regardless of time and space (Lesesne, 2020). The Black
Teaching Tradition™ is centered on students’ humanity, in the eldership of Lisa Delpit, who
notes the importance of Black Education and its teachers “who teach when the world is on fire”
(Delpit, 2019). Lesesne (2020) states that it is meant to support them specifically, but not
exclusively, as these practices and mindsets can be applied to the humanity of all students
(Lesesne, 2020). Lesesne suggests that BTT effectiveness stems from the BTT. She contends the
BTT is a culturally mediated tradition of pedagogical genius collectively innovated by Black

teachers past and present (Lesesne, 2020).
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Asa G. Hilliard (1998) states that the theoretical and practical application for Black
children should imply African-centered pedagogy. Hilliard’s (1998) work explains that Black
people who trust in their cultural heritage, ancient and modern, are in the best position to solve
their problems. Black Liberatory education argues that this is the most valuable perspective
educators should attain when working with Black children (Hilliard, 1998). Hilliard argues that
economic, political, ethnic, and spiritual development cannot be created in a vacuum. African
self-determination is the only possibility for growth and enhancement; this notion aligns with the
historiography of Black teachers in the segregated South (Hilliard, 1998).

Greg Carr, a student of Hilliard, finds the foundation of the Black experience in the
context of African studies as a discipline. He speaks of the narrative of Black people within this
pedagogical teaching framework. In this text, Carr defines the categories of African studies as
the following: Social Structures, Governance, Ways of Knowing, Science and Technology,
Movement and Memory, and Cultural Meaning-Making (Carr, 2005; Knarrative, 2023). This
guides students through specific times and places in the experiences of people of African descent
(people, places, and culture). It employs a genealogical approach to teaching, utilizing narratives,
data, texts, and lived experiences (Carr, 2005). This is imperative in discussing the practices
essential to the research, as it provides critical terminology to the approach of Black Teachers.

In alignment with African-centered pedagogy, Mwalimu J. Shujaa “The Afrocentric
Praxis of Teaching for Freedom™ argues that all students, including students who are not Black,
belong to a world that currently marginalizes Black identities and, therefore, benefit from
exposure to Black Liberatory content in positive forms to replace omission and stigmatization of
Black identities (Shujaa, 1994). He argues that Black educators engage in schools and curricula

that expand the knowledge base of diverse students by presenting positive narratives of global
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Black communities in high-level content (Shujaa, 1994). In tandem, it enhances commitment and
skill set to counteract the stigmatization of the world’s most racially marginalized peoples.
Shujaa (1994) narrates and engages the framework of Afrocentric Praxis, which values cultures
excluded from the “norm” to teach students about complete human existence. Moreover,
teaching students from an Africana perspective leads them to develop a sociopolitical
consciousness that humanizes Black people in a world that typically does not (King et al., 2015).
Ultimately, this text further underscores the global Black Diaspora as a vital component of
society, bringing value and assets to the world.

“Black Liberatory Pedagogy, Black Teachers” as an epistemological body of work
further examined by C.D. Gist (Gist, 2017) investigates narratives from twenty Black Teachers
on Teaching—six elders, 12 veterans, and two novices. The research supports the idea that
students are encouraged to connect their own cultural experiences with the perspectives of the
global Black Diaspora. In doing so, students see the value in bringing their cultural selves into
their learning, which is not frequently the case for students of color, students from low-income
backgrounds, or other marginalized groups (Indigenous, Latinx, Asian-American, and Pacific
Islander) in the American schooling experience. In addition, using awareness of the
epistemology of Black teachers as a lens and vehicle for learning develops students’ cultural
competence and self-confidence, which is particularly helpful for students who identify as Black
(Gist, 2017).

This research would not be substantial without the lens of Gloria Ladson-Billings’s
notable works, which discuss the success of teachers of Black children in the context of
Culturally Relevant Pedagogy (CRP) within the field of education as another form of liberatory

pedagogy. This pedagogy supports the efforts needed to eradicate the social, political, and
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cultural oppressions that have been a force against Black children in classrooms, placing them as
agents of change, keepers of culture, and leaders of our community (Ladson-Billings, 2005). As
an educational framework that emphasizes the importance of incorporating students’ cultural
backgrounds, experiences, and perspectives into teaching and learning, it seeks to make
education more inclusive and responsive to the diverse backgrounds of students, particularly
those from historically marginalized groups. CRP aims to make education culturally congruent,
critically conscious, student-centered, and inclusive, with a curriculum that fosters community
engagement and high expectations from teachers to students, as well as culturally sustaining and
responsive assessments for the student population (Ladson-Billings, 2005). This practice allows
African-American children to be placed at the center of the curriculum, decision-making
processes, administrative leadership, and policy.

Selected Policies in Education Before Brown (Pre-1954)

From a historical and philosophical perspective, Frazier and Lewis’s (2019) text engages
with the course leading up to the Brown decision in 1954. It explains how the NAACP went
forward with its three-pronged attack: 1) Filing suits in chronological order against segregated
higher education, 2) Equalizing teacher salaries, and 3) Finally, primary and secondary education
(Frazier & Lewis, 2019). A fundamental paradox approach shaped the development of its
litigation strategy. The effects of the local impact were amplified, the author argues, by the
personal characteristics of Charles Hamilton Houston, who trained and gathered his most vital
Howard University Law School students into a collective legal team. This team would ultimately
include Thurgood Marshall.

The Plessy v. Ferguson decision of 1892 marked a significant moment in American

history, as it solidified the concept of “separate but equal® in the eyes of the law. Homer Plessy’s
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brave act of defiance on that fateful train ride in New Orleans sparked a legal battle that would
ultimately shape the course of civil rights in the United States (Givens, 2021). Despite Plessy’s
argument that segregation on trains violated his constitutional rights, the Supreme Court ruled
against him in a landmark decision that upheld racial segregation laws. Justice Henry Billings
Brown'’s opinion in Plessy v. Ferguson set a dangerous precedent for decades, allowing
widespread discrimination and inequality to persist under the guise of “equal protection” (Tunc,
1977).

According to U.S. Courts (2023),

The object of the [Fourteenth] amendment was undoubtedly to enforce the equality of the

two races before the law, but like things, it could not have been intended to abolish

distinctions based upon color or to endorse social, as distinguished from political,
equality. ... If one race is inferior to the other socially, the Constitution of the United

States cannot put them on the same plane. (“The Plessy Decision,” para. 2)

However, Justice John Marshall Harlan stood alone in his dissenting opinion. He believed
the Constitution was color-blind and should not tolerate classes among citizens. His words would
later become a rallying cry for those fighting against segregation and discrimination. While the
majority opinion in Plessy v. Ferguson may have upheld segregation laws at the time, Justice
Harlan’s dissent laid the groundwork for future challenges to these unjust practices. His belief in
equality before the law, regardless of race, inspires those working towards a more just and
inclusive society (U.S. Courts, 2023).

According to Wilkinson (1979), from 1935 to 1938, Charles Hamilton Houston led the
legal arm of the NAACP with a vision to dismantle Jim Crow laws in education. Teaming up
with Thurgood Marshall, they strategically attacked segregation through several local and state

landmark cases that attacked Jim Crow, such as railroads, bus riding, land buying, lunch

counters, workers’ unions, and ultimately education (Wilkinson, 1979). Although Marshall
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played a crucial role in these cases, Houston was at the helm of the NAACP Legal Defense and
Education Fund during pivotal moments such as Murray v. Maryland and Missouri ex rel.
Gaines v. Canada (Wilkinson, 1979). After Houston stepped down in 1938, Marshall continued
their mission by arguing cases like Sweat v. Painter and McLaurin v. Oklahoma Board of
Regents of Higher Education (Orfield & Lee, 2004). Together, these two legal giants laid the
groundwork for future civil rights victories and paved the way for desegregation in America’s
schools. Their dedication and strategic brilliance forever changed the landscape of education and
equality in our nation’s history (Ogletree, 2004).

According to the U.S. Courts (2023), the case of Murray v. University of Maryland
School of Law (1936) marked a turning point in education, serving as a landmark moment in the
fight for civil rights and equality in education. Thurgood Marshall argued that Donald Gaines
Murray was just as qualified as white applicants to attend the University of Maryland’s School of
Law and that his rejection was based on his race. The court agreed with Marshall’s argument,
ruling that the law school’s racial acceptance policies violated the “separate but equal principle.”
This decision paved the way for more opportunities for Black students to receive a quality
education at institutions that were previously closed to them. Murray’s victory in this case was a
significant step towards dismantling segregation and discrimination in higher education (U.S.
Courts, 2023).

U.S. Court documents identity Missouri ex rel. Gaines v. Canada (1938) is another
pivotal legal case in the pursuit of education desegregation (U.S. Courts, 2023). In 1936, the
NAACP Legal Defense and Education Fund took on the case of Lloyd Gaines, a graduate student
at Lincoln University in Missouri, who was denied admission to the University of Missouri Law

School due to his race. Missouri offered him two options: attend a Black law school they would
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build or attend a law school in a neighboring state. Gaines refused both options and, with the
help of Thurgood Marshall and the NAACP Legal Defense and Education Fund, sued the state to
attend the University of Missouri’s Law School. His case reached the U.S. Supreme Court,
which ruled in his favor. The court stated that since there were no law schools for Black students
in Missouri, the state had to provide legal education within its boundaries for Gaines under the
“equal protection clause.”

The Gaines case inspired the NAACP to fight against legally sanctioned racial
discrimination in higher education. According to Rauchway's (2007) records, the case of Heman
Sweat stands out as a pivotal moment in American history. In 1946, Sweat, an African American
man, applied to the law school at the University of Texas, only to be rejected due to his race.
Instead, the university established a separate, underfunded law school for Black students (U.S.
Courts, 2023). Sweat refused to accept this injustice and sought the help of Thurgood Marshall
and the NAACP Legal Defense and Education Fund. Together, they took his case to the U.S.
Supreme Court. In 1950, the Supreme Court unanimously ruled in favor of Sweat, declaring that
the separate law schools were unequal. This landmark decision paved the way for desegregation
in higher education, marking a significant step toward equality for all races. The legacy of the
Plessy decision is a stark reminder of the long and arduous fight for equality and justice for all
Americans, regardless of race or color (Ogletree, 2004).

“‘Brown v. Board’ Decimated the Black Educator Pipeline. A Scholar Explains”
summarizes the pipeline of Black Educators and looks at factors such as teacher licensure,
replacement, demotion, and relocation that have decimated the channel since Brown. It notes that
before Brown, Black principals and teachers comprised 35-50% of the educator workforce in the

17 states of segregated school systems (Will, 2022). It highlights that all of the states have yet to
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reach those numbers. It is imperative to note the timeline of the teacher pipeline and the
correlation of segregation to integration to disintegration that the Brown decision created.
Research states that in Brown v. Board of Education Re-enactment (U.S. Courts, 2023), the case
of McLaurin v. Oklahoma Board of Regents of Higher Education (1950), the U.S. Supreme
Court made a significant ruling against racial segregation in higher education. George McLaurin,
an African American male, was admitted to the University of Oklahoma’s doctoral program in
1949 but was subjected to discriminatory practices that forced him to sit apart and eat apart from
his classmates. McLaurin, represented by Thurgood Marshall and the NAACP Legal Defense
and Education Fund, argued that these practices hindered his academic pursuits. The Supreme
Court agreed, stating that the university’s actions adversely affected McLaurin’s ability to learn
and ordered an immediate end to the segregation practices (Rauchway, 2007).
Brown v. Board of Education (1954)

Official Legal Name: Oliver Brown et al. v. Board of Education of Topeka, et al.

Argued December 9, 1952

Reargued December 8, 1953

Decided May 17, 1954

Charles Hamilton Houston’s approach to advocating for the NAACP legal team in
overturning Plessy v. Ferguson highlights the significance of using education as a lens to end
school segregation. According to the research of Wilkinson (1979), by exposing the failure of
states to adhere to the “separate but equal” doctrine, Houston aimed to dismantle the legal
foundation that upheld segregation, the landmark Brown v. Board of Education case in 1954
marked a pivotal moment in American history, as it challenged the boundaries of segregation and

integration in education. However, many additional arguments for this decision did not go far

enough in addressing systemic racism and inequality within the American educational system
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(Orfield & Lee, 2004). Despite its limitations, Houston, Marshall, and the NAACP Legal
Defense Fund’s strategic legal efforts paved the way for future advancements in civil rights law.
Their dedication and perseverance helped shape the legal landscape of educational equity
(Rippner, 2015).

In 1952, the Supreme Court consolidated into one legal case, Brown v. Board of
Education (1954). Thurgood Marshall and his team raised numerous legal issues against
segregated schools, but the “equal protection clause” of the Fourteenth Amendment ultimately
led to their victory. Marshall presented compelling evidence, including sociological tests
conducted by experts like Kenneth and Clark, which demonstrated the harmful effects of
segregation on Black children’s self-esteem (Rippner, 2015). Marshall passionately argued that
such a system should not be tolerated in a country founded on principles of equality and justice.
Despite initial divisions among the justices, Chief Justice Fred Vinson’s untimely death paved
the way for Governor Earl Warren to lead the court toward a unanimous decision in favor of
desegregation (Warren & U.S. Supreme Court, 1954). The landmark ruling in Brown v. Board of
Education marked a significant turning point in American history, setting the stage for greater
equality and integration in education.

On May 14, 1954, Chief Justice Warren delivered the court’s opinion in the landmark
case of Brown v. Board of Education, declaring that “separate but equal” had no place in public
education (Warren & U.S. Supreme Court, 1954). This powerful statement marked a turning
point in the fight against institutionalized racism and segregation. While the decision was hailed
as a victory for civil rights, it also had unintended consequences for the Black community. The
dismantling of segregated schools also led to the dismantling of the Black teacher pipeline,

impacting Black educators and students alike. Fenwick (2022) argues that this legal case did not
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guarantee equal opportunities for all students, regardless of their race. Black students and
educators were disproportionately affected by this decision, as they were seen as a safeguarded
resource for one another. In conclusion, while Brown v. Board of Education was a critical step
toward equality in education, it also had lasting implications for the Black community and the
educational landscape (Brown, 2001).

According to Fenwick (2023), in the early days of the 1952 case, Thurgood Marshall, the
chief litigant of the Brown v. Board of Education case, expressed concerns about the potential
consequences of desegregation on Black educators. He feared that if the case were successful,
Black principals and teachers would be illegally forced from their jobs, leaving newly
desegregating school systems with an all-white educator corps. To address this issue, the
NAACP established the Teacher Information and Security Department to assist Black Educators
facing illegal firings, dismissals, and demotions by white segregationist school board members
and superintendents. This department focused on 17 Border and Southern states (AL, AR, DE,
GA, KS, KY, LA, MD, NC, OK, MS, MO, SC, TN, TX, VA, and WV) with racially segregated
public schools. Through fundraising efforts, the NAACP sought to support Black educators who
were navigating legal challenges arising from desegregation. By advocating for their rights and
ensuring fair treatment in the education system, they sought to uphold justice and equality for all
individuals involved in this pivotal moment in American history (Fenwick, 2023).

Brown v. Board of Education (1954) fundamentally changed the legal and social
landscape of the United States, challenging the racial segregation that had been entrenched in
public institutions for decades.

Selected Policies in Education After Brown (1954)
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After the landmark Supreme Court ruling in Brown v. Board of Education (1954), which
declared state laws establishing separate public schools for Black and white students
unconstitutional, several policies and actions were implemented to address racial segregation in
education (Wilkinson, 1979). Despite the Supreme Court’s ruling, resistance to desegregation
persisted in many parts of the country. Some states and school districts resisted or delayed
compliance with the decision, leading to prolonged legal battles and social unrest. It took years
of activism, litigation, and federal intervention to enforce desegregation orders fully. While the
Brown decision was a significant step towards ending racial segregation in education, it also
highlighted the deep-rooted resistance that existed in many communities. The fight for equality
in education continues today as we strive toward a more inclusive and equitable society
(Patterson, 2001).

Following Brown (1954), the Supreme Court issued a follow-up ruling known as Brown
IT in 1955. This ruling called for the desegregation of schools to proceed with “all deliberate
speed,” leaving the timeline for implementation to the discretion of lower courts (Orfield & Lee,
2004). According to Orfield and Lee (2004), Brown Il was a crucial step in the fight against
segregation, as it aimed to dismantle the discriminatory practices that had plagued our education
system for far too long. Brown v. Board I (1955), the Supreme Court provided further
clarification on implementing desegregation, offering guidance on how to integrate public
schools. The ruling placed the responsibility on federal district courts to oversee the process and
ensure that school districts moved towards integration “with all deliberate speed.” This phrase
allowed for some flexibility in desegregation, leading to legal battles over how quickly schools
needed to integrate. While Brown II reinforced the need for desegregation, the lack of a specific

timeline resulted in varying interpretations and resistance to change (Wilkinson, 1979). It took
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years of activism and federal policies, such as the Civil Rights Act of 1964, to push for more
immediate and comprehensive educational desegregation. While progress was slow and met with
resistance, Brown Il set an essential precedent for equality and justice in America’s schools,
paving the way for a more inclusive future (Wilkinson, 1979).

Segregationists who believed in Jim Crow waged a protracted fight against the new law
of the land, known as “massive resistance.” This movement aimed to maintain racial segregation
in schools and communities, sparking widespread protests and legal battles that ultimately
shaped the course of civil rights in America (Fenwick, 2023). By 1959, Prince Edward County in
Virginia became a focal point of the struggle for civil rights and educational equality due to its
response to the Supreme Court’s ruling in Brown v. Board of Education (1954). According to
Tunc (1977), the county’s actions, driven by staunch resistance to desegregation, resulted in a
significant and controversial chapter in the history of the civil rights movement. Virginia
implemented a policy of “Massive Resistance” to resist desegregation. The state adopted laws
and policies to prevent or delay public school integration (Fenwick, 2023). The Prince Edward
County School Board chose extreme resistance by closing all public schools in the county rather
than integrating them.

In 1959, the school board voted to shut down the entire public school system. To
maintain racially segregated education, white leaders in Prince Edward County established
private, whites-only schools known as “segregation academies’’ or “private academies.” These
schools were intended to serve as alternatives to the closed public schools and were exempt from
desegregation orders. The closure of public schools disproportionately affected African
American students, who were denied access to formal education for several years (Fenwick,

2023). According to Green (2015), the massive segregationist resistance came to a racial,
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academic, and socio-economic “head” for the state of Virginia. The decision to close public
schools in Prince Edward County faced legal challenges. In the case Griffin v. County School
Board of Prince Edward County (1964), the Supreme Court ruled that the closing of public
schools with the intention of circumventing desegregation was unconstitutional (Green, 2015).
Following the legal ruling, public schools in Prince Edward County gradually reopened.
However, the extended period of closure had lasting effects on the education and opportunities of
the students, particularly African American students, who endured years without access to formal
education. Green (2015) states Prince Edward County underscores the deep resistance to
desegregation in some parts of the United States during the Civil Rights era. The lasting impact
of the closure of public schools on the affected students and the community’s education system
remains part of the broader historical narrative of the struggle for civil rights in America. The
events in Prince Edward County exemplify the challenges faced by African American
communities seeking to access quality education during a tumultuous period of racial segregation
and resistance to desegregation efforts (Green, 2015).

As one of the prolific landmark legislative cases that included the leadership of Rev. Dr.
Martin Luther King, Jr. and other civil rights activists of this generation, the Civil Rights Act of
1964 prohibited discrimination based on race, color, religion, sex, or national origin in public
accommodations, including schools (Kendi, 2017), the Civil Rights Act of 1964 is a landmark
piece of legislation in the United States that aimed to end discrimination based on race, color,
religion, sex, or national origin. Signed into law by President Lyndon B. Johnson on July 2,
1964, the Civil Rights Act had a profound impact on American society, significantly advancing
the cause of civil rights. According to Tunc (1977), the Civil Rights Act outlawed discrimination

in public accommodations, facilities, and federally funded programs based on race, color,
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religion, sex, or national origin. It also prohibited discrimination in employment practices,
including hiring, firing, promotion, and compensation. Title II of the Civil Rights Act prohibited
segregation or discrimination in public places, including hotels, restaurants, theaters, and other
establishments that serve the public—this provision aimed to eliminate the practice of racial
segregation in public facilities (Rauchway, 2007). Title VI prohibited discrimination based on
race, color, or national origin in programs and activities receiving federal financial assistance
(Rauchway, 2007). This provision applies to educational institutions, healthcare facilities, and
other entities that receive federal funds. Title VII of the Civil Rights Act prohibited employment
discrimination based on race, color, religion, sex, or national origin. It established the Equal
Employment Opportunity Commission (EEOC) to enforce the law and investigate complaints of
discrimination (Rauchway, 2007). The Civil Rights Act provided enforcement mechanisms,
including the authorization for the Attorney General to file lawsuits against individuals or
organizations engaged in discriminatory practices. It also empowered the EEOC to investigate
complaints of employment discrimination. The Civil Rights Act of 1964 had a transformative
impact on American society, marking a significant step toward racial and gender equality.
According to Rauchway (2007), it dismantled legal barriers to equality and laid the foundation
for subsequent civil rights legislation, including the Voting Rights Act of 1965 and the Fair
Housing Act of 1968. While the Voting Rights Act of 1965 was not directly related to education,
the Voting Rights Act of 1965 aimed to combat racial discrimination in voting practices, which
indirectly impacted the political landscape and advocacy efforts for desegregation in education
(Rauchway, 2007)

Title IV of the Civil Rights Act of 1964 authorized the federal government to file

lawsuits against school districts that continued to operate segregated schools (Rauchway, 2007).
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Title IV of the Civil Rights Act of 1964 primarily addressed public school desegregation but did
not expressly authorize the federal government to file lawsuits against school districts
(Rauchway, 2007). Instead, the enforcement mechanisms for school desegregation were outlined
mainly in Title IV of the Civil Rights Act. The provision related to school desegregation is
commonly associated with Title IV, and it emphasized the withholding of federal funds to
encourage compliance with desegregation requirements. In the context of the Civil Rights Act of
1964, Title IV addressed the desegregation of public schools (Rauchway, 2007). It stated that the
Attorney General could file lawsuits against school districts failing to comply with desegregation
orders, and if a court found a violation, the federal government could withhold funds from that
district. The specific language related to school desegregation enforcement can be found in Title
IV, Section 401. This provision aimed to incentivize school districts to comply with
desegregation orders, as withholding federal funds was a significant economic consequence.
Integrating public schools was crucial to the broader effort to end racial segregation and promote
equal educational opportunities for all students. According to Rauchway (2007), it is essential to
note that while Title IV addressed desegregation in education, the authority to file lawsuits
against school districts was often associated with Title VI of the Civil Rights Act, which
prohibited discrimination in federally funded programs, including education. The federal
government could file lawsuits against recipients of federal funds, including school districts, that
engaged in discriminatory practices. The Civil Rights Act of 1964 remains one of the most
significant legislative achievements in American history. It symbolizes the ongoing struggle for
civil rights and serves as a reminder of the power of collective action in the pursuit of justice and
equality. This represented a monumental victory for the civil rights movement, significantly

advancing the cause of equal rights for all Americans (Rauchway, 2007).
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The Elementary and Secondary Education Act (ESEA) of 1965 was part of President
Lyndon B. Johnson’s War on Poverty initiative (Rippner, 2015). ESEA provided federal funding
to support education in low-income areas and aimed to address disparities in educational
opportunities, including racial segregation. It is a significant federal law designed to provide
financial assistance to schools, particularly those serving students from low-income families.
According to Rippner (2015), the legislation sought to close the achievement gap and promote
equal access to quality education. ESEA provided federal funding to schools with a high
percentage of students from low-income families. The legislature allocated the funds to support
various educational programs and initiatives to enhance the learning experiences of
disadvantaged students (Rippner, 2015). ESEA aimed to address the unique academic needs of
specific populations, including English language learners and students with disabilities. It
recognized that targeted interventions were necessary to ensure all students had an equal
opportunity to succeed academically. The legislation included provisions for professional
development programs to enhance teachers' skills and effectiveness in the classroom. The goal
was to improve overall teaching quality and student outcomes. ESEA supported reading and
literacy initiatives to ensure students developed foundational, solid skills. Literacy programs
were seen as critical to academic success.

ESEA supported reading and literacy initiatives to ensure students developed
foundational, solid skills (Rippner, 2015). ESEA significantly influenced the landscape of
American education. It marked a shift toward increased federal involvement in education and a
commitment to addressing educational inequalities. ESEA has undergone several
reauthorizations over the years, the most recent being the Every Student Succeeds Act (ESSA) in

2015. These reauthorizations have updated the legislation to reflect changing educational
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priorities and policies. ESEA played a pivotal role in shaping federal education policy,
particularly by providing targeted assistance to schools serving disadvantaged students. It
emphasized the federal government’s commitment to promoting equity in education and
improving educational outcomes for all students (Rippner, 2015).

In the wake of recent legal decisions, on June 29, 2023, the U.S. Supreme Court finally
ruled on the legality of race-conscious affirmative action in college admissions programs in the
cases of Students for Fair Admissions, Inc. (SFFA) v. President & Fellows of Harvard College
(Harvard) and SFFA v. University of North Carolina (UNC) (“U.S. Supreme Court Ends
Affirmative Action in Higher Education: An Overview And Practical Next Steps For
Employers,” 2023). The decision will have far-reaching implications for diversity and equality in
higher education. The Supreme Court ruled 6-2 to reverse the lower court ruling in Harvard v.
Bakke. Chief Justice John Roberts declared affirmative action in college admissions
unconstitutional, sparking debate on equality and meritocracy in education (Rauchway, 2007).
The decision sets a precedent for future cases challenging race-based admissions policies. It is
essential to highlight Affirmative action policies, implemented in various forms at the federal
and state levels, aimed at promoting equal opportunities for historically marginalized groups,
including in education. Affirmative action efforts have included measures to increase diversity in
K-12 schools and higher education. Affirmative action policies refer to a set of measures and
initiatives designed to promote equal opportunities for historically marginalized groups,
including racial minorities, women, and individuals with disabilities. These policies address past
and present discrimination, promoting diversity and inclusion in various sectors, including

education, employment, and government contracting (Parker & Gillborn, 2020).
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Affirmative action policies emerged in the United States in the 1960s as a response to
systemic discrimination and inequalities faced by minority groups, particularly African
Americans, in areas such as employment and education (Parker & Gillborn, 2020). As noted in
the literature, the Civil Rights Movement of the 1950s and 1960s played a significant role in
shaping affirmative action policies. Executive Order 10925, issued by President John F. Kennedy
in 1961, was one of the earliest federal actions to promote affirmative action by requiring
government contractors to take “affirmative action” to ensure equality of employment
opportunity. Federal laws, executive orders, and court rulings govern affirmative action policies.
Key legislation includes Title VII of the Civil Rights Act of 1964, which prohibits employment
discrimination, and Executive Order 11246, issued by President Lyndon B. Johnson in 1965,
which requires federal contractors to take affirmative action to ensure equal employment
opportunities (U.S. Courts, 2023). The primary goals of affirmative action policies are to rectify
past discrimination, foster diversity and inclusion, and provide equal opportunities for
historically underrepresented groups. These policies aim to level the playing field and address
systemic barriers to advancement. Affirmative action policies may take various forms, including
recruitment efforts to increase diversity, outreach programs targeting underrepresented
communities, preferential treatment in hiring and admissions, and the establishment of goals and
timetables for achieving diversity targets. Affirmative action policies have been the subject of
considerable debate and controversy. Critics argue that these policies promote reverse
discrimination and undermine merit-based principles, while supporters contend that they are
necessary to address entrenched inequalities and promote diversity (Rippner, 2015). Affirmative
action policies have faced numerous legal challenges, with several cases reaching the United

States Supreme Court. Critical decisions include Regents of the University of California v. Bakke
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(1978), which addressed affirmative action in higher education admissions, and Fisher v.
University of Texas at Austin (2016), which reaffirmed the constitutionality of race-conscious
admissions policies (Rippner, 2015). Affirmative action policies have evolved in response to
changing legal and social contexts. Efforts have been made to refine and tailor these policies to
address specific inequities and promote diversity in various settings. Affirmative action policies
are not unique to the United States and have been implemented in other countries around the
world, often in response to historical injustices and inequalities based on race, ethnicity, gender,
or other factors (“U.S. Supreme Court Ends Affirmative Action in Higher Education: An
Overview And Practical Next Steps For Employers,” 2023).

According to Rippner (2015), one key policy area of focus that directly impacted Black
children that followed Brown’s (1954) decision was desegregation through busing programs,
where students were transported to different schools to achieve racial balance. These policies and
legal developments marked significant steps toward addressing racial segregation in education
following the Brown v. Board of Education decision. However, challenges and disparities persist,
and efforts to achieve accurate educational equity remain a focus of advocacy and policy-making
efforts.

Impact of Brown v. Board of Education (1954) on Black Teachers

Fenwick’s “Jim Crow’s Pink Slip: The Untold Story of Black Principal and Teacher
Leadership’’ places the context of Black teachers as leaders, documenting years of research that
details the stories of Black Principals and teachers in leadership roles post-Brown decision in
1954 (Fenwick, 2022). Her analysis provides a landscape that is significant to the connection of
education. It highlights data collected (interviews, statistics) that notes the decline in school-

building leadership throughout the United States, specifically in the South (Fenwick, 2022).



The Princeton Journal of Interdisciplinary Research
ISSN 3069-8200

Fenwick’s work engages in research by placing the narrative of the teacher leadership pipeline,
which catapults the call for recruitment and retention efforts needed for Black Teachers. Fenwick
(2023) states that.

Brown was not intended to simply mean that Black and white students should be

educated side-by-side to achieve integrated schools. Brown, and many legal decisions

after it, demanded that public schools integrate wholly. The Singleton v. Jackson

Municipal Separate School District [ and II case and other decisions ruled that the

administrative ranks, faculty, and student bodies were to become integrated during the

desegregation process. The failure to integrate school personnel was, and remains, a key

part of Brown’s unfulfilled promise. (para. 4)

Thompson (2022) provides an analysis of how student integration affected Black teacher
employment after the Brown Decision and the Civil Rights Act of 1964. Investigating data from
759 southern school districts from 1960 to 1972 reveals that Black teacher employment declined
by 41.7% (Thompson, 2022). Following the Brown v. Board of Education decision in 1954,
which led to the desegregation of public schools, and gaining momentum throughout the 1960s
and 1970s, many Black Teachers faced significant challenges and career changes. Research
shows that the following areas of Black Education were impacted: loss of jobs, demotion or
reassignment, integration challenges as noted in massive resistance policies, closure of Black
schools, changes in school culture, advocacy and leadership, culture preservation, and legacy and
impact (King, 2005).

Thompson (2022) states that desegregation led to the closure or consolidation of Black
schools, which resulted in the displacement or termination of Black Teachers. The closure of
Black schools, often in the name of desegregation, resulted in the loss of institutions that held
cultural and historical significance in Black communities. These schools served as centers of

education, community organization, and artistic preservation. As schools integrated, some

districts opted to hire white teachers instead of retaining Black educators, leading to widespread
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job losses among Black Teachers (Farinde-Wu & Allen-Handy, 2017). This direct and
significant consequence of desegregation was the displacement of Black Teachers. In the process
of merging formerly segregated school systems, many Black Teachers who had been employed
in all-Black schools lost their jobs. This was due to the consolidation of schools, layoffs, and the
closing of Black schools (King, 2005).

Fenwick (2023) sometimes states, “Black Teachers who retained their positions after
desegregation faced demotion or reassignment to lower-status positions or less desirable schools,
as this was often due to discriminatory practices or preferences for white teachers in leadership
roles” (p. 1). Black Teachers transitioned to integrated, formerly all-white schools as the
educational landscape became more diverse. However, they faced challenges adjusting to new
environments, sometimes experiencing discrimination, unequal treatment, or being assigned to
roles perceived as less prestigious (Fenwick, 2023).

Orfield and Lee (2004) inform the research that Black Teachers who transitioned to
integrated schools faced challenges related to acceptance, respect, and integration within
predominantly white faculty and staff environments. They often encountered racism, bias, and
resistance from colleagues and administrators (Orfield & Lee, 2004). The integration of schools
brought about changes in school culture and dynamics, which could affect the roles and
experiences of Black teachers. Some Black teachers felt marginalized or excluded from
integrated school decision-making processes and leadership opportunities (Orfield & Lee, 2004).
In integrated schools, Black teachers sometimes faced tokenism, where they were a small
minority and might feel isolated. There were limited advancement opportunities for Black

teachers, both in terms of career progress.
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The loss of Black schools and the displacement of Black educators had long-term
implications for Black educational leadership. The decline in the number of Black principals and
administrators occurred in the aftermath of desegregation, affecting the representation of Black
educators in leadership positions. According to Fenwick (2023),

Prior to Brown, 35% to 50% of principals and teachers were Black in the 17 dual-system

states. Today, no state even approaches these percentages. Less than 7% of the nation’s

3.2 million teachers, 11% of the nation’s 90,000 principals, and 3% of the nation’s nearly

14,000 superintendents are Black. The underrepresentation of Black people in the

nation’s educator workforce is tied to the massive resistance to Brown. (“100,000 Black

Educators Purged,” para. 11)

While desegregation aimed to address disparities, challenges persist. The quality of education
and resources in predominantly Black schools continued to lag, contributing to ongoing
educational inequalities (Rippner, 2015).

According to Rippner (2015), many Black Teachers advocated for educational equity and
social justice within integrated school systems despite these challenges. Bettina Love’s work on
abolitionist teaching discusses the narrative of many Black Teachers who became leaders in
addressing racism, inequality, and diversity within education (Love, 2019). Black Teachers were
crucial in preserving and promoting African American culture, history, and identity within
integrated school settings. Foster (1997) states that they incorporated diverse perspectives,
experiences, and resources into their teaching practices to ensure that students of all backgrounds
felt represented and valued. Black teachers' contributions to educating and empowering students,
particularly African American students, have had a profound impact on American society. Their
resilience, dedication, and commitment to excellence have left a legacy of educational equity and

social progress (Foster, 1997)—the experiences of Black Teachers after desegregation were

complex and storied, as were those of Black children. While many Black Teachers faced
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adversity and discrimination, they also demonstrated resilience, leadership, and a steadfast
commitment to advancing the cause of equality and justice in education. In the decades
following Brown (1954), the educational pipeline from segregation to integration to
desegregation has been an ongoing advocacy for equitable educational opportunities,
representation, and recognition of the contributions of Black educators. Addressing systemic
educational inequalities remains essential.

Applications of Recruitment and Retention of Black Teachers

In “As Is the Teacher, So Is the School,” the article further supports the notion in Black
education in the South post-emancipation from the 1880s to the 1920s, where the Black teachers
emphasized that the critical purpose of education was to provide character, dedication, and
professional training to Black children (Fultz, 2008). This research context supports the claim
that Black teachers have significantly impacted the Black community.

The recruitment and retention of Black teachers remain significant issues in the education
sector, with several ongoing challenges and initiatives aimed at addressing them (The Albert
Shanker Institute, 2015). Black teachers remain underrepresented in the teaching profession
relative to the student population. While students of color make up a substantial portion of the
student body in many schools, the percentage of Black teachers remains disproportionately low,
particularly in predominantly white school districts (CBED, 2024). Research has consistently
shown the positive impact of having teachers who share the same racial and cultural backgrounds
as their students (Gay, 2010). Black teachers can serve as role models, mentors, and advocates
for Black students, contributing to their academic achievement, self-esteem, and overall well-

being (Gist, 2017).
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El-Mekki (2021) notes that recruiting Black teachers faces several challenges, including
systemic barriers to entry into the teaching profession, such as limited access to high-quality
teacher preparation programs, financial barriers, and disparities in educational opportunities.
Engaging with Black communities and organizations is crucial for recruiting and retaining Black
teachers. Collaborating with historically Black colleges and universities (HBCUs), community-
based organizations, and teacher advocacy groups can help identify and support aspiring Black
educators.

CBED (2023) notes that training Black teachers is also a challenge, with factors such as
limited career advancement opportunities, inadequate support and resources, and working
conditions that may be less favorable in schools serving low-income communities contributing to
higher turnover rates among Black educators (The Albert Shanker Institute, 2015). Gabbadon
(2023) states that creating supportive and inclusive work environments is essential for retaining
Black teachers. Black Teachers provide mentorship, professional development opportunities,
culturally responsive teaching resources, and opportunities for leadership roles. Providing
ongoing professional development opportunities that address the unique needs and experiences
of Black teachers is essential for supporting their professional growth and success. Culturally
responsive teaching training, anti-bias education, and trauma-informed practices are examples of
relevant professional development areas (Gabbadon, 2023).

“Changing the Narrative on Diversifying the Teaching Workforce: A Look at Historical
and Contemporary Factors That Inform Recruitment and Retention of Teachers of Color”
highlights the impact of legislation, policy implementation, and diversification efforts following
the Brown decision on the teaching workforce and places Black teachers in this context. The

article features data documenting African American employment in formal schooling
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immediately following the abolition of U.S. slavery, into the Brown Decision, and post-1954
(Carter Andrews et al., 2019). The data engage in the timeline suggesting that Black Teachers
have been the key target from segregation to integration, leading to the disintegration call for
recruiting Black Teachers in the workforce today (Carter Andrews et al., 2019). The authors note
that the teaching workforce for Black teachers has declined drastically, estimated at 82%, since
the passing of Brown in 1954 (Carter Andrews et al., 2019).

Andrews et al. (2019) show that Black Teachers have instructed students to navigate and
contribute to a multiracial, multicultural world critically. As educators, it has been their duty to
ensure learners, specifically Black children, are culturally competent to authentically and
equitably contribute to and benefit from a diverse society (Andrews et al., 2019). Unfortunately,
students from diverse racial and cultural backgrounds have inherited centuries of social
conditioning that have led to marginalizing Black people, including ways history centers the
Western world, views colonization as beneficial to African nations, and neglects the harmful
effects of imperialism on the global Black Diaspora. As a result, students are ill-equipped to
function in a truly international society when the world characterizes the (Black) African
Diaspora in deficit-oriented ways (Hilliard, 1998). Therefore, preparing students to do so
requires intentional strategies to shift mindsets, attitudes, and beliefs about the value and
contribution of Black people (Andrews et al., 2019). This study engages in a space to do just
that. It centers on policy as the focus for Black teacher recruitment and retention. It will take
active, collective effort as a multiracial, multicultural learning community to upend the
interpersonal, cultural, and institutional racism facing Black groups and build a racially just

world. This teaching is based on liberatory education.
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Rippner (2015) suggests that policymakers increasingly recognize the importance of
addressing the recruitment and retention of Black teachers through targeted interventions. They
advise that such legislative initiatives should include scholarships and loan forgiveness programs
for aspiring Black educators, incentives for teaching in high-need schools, and efforts to
diversify the teacher workforce. Advocacy efforts aimed at addressing systemic inequities in
education, such as school funding disparities, curriculum biases, and disciplinary practices that
disproportionately impact Black students, are critical for creating a more equitable teaching
profession and educational system as a whole.

Conclusion

In the tradition of the scholars examined in this research, Black Teachers have functioned
as educators who provide tools (theory and practice) that combat hegemonic oppression within
our society. The work of a Black Teacher is to function through the capacity of a servant leader.
It emphasizes the importance of ‘Black-centered’ teaching, combining aesthetics, historical
analysis, contemporary relations, intellectual rigor, communal responsibility, academic integrity,
and professional support. Black teachers employ teaching pedagogies that empower and equip
students to become lifelong learners, leaders, and change agents, nurturing the Black mind by
facilitating deep intellectual thought. The classroom is an intergenerational village; the subject
matter is our collective map, and consciousness is our guide.

The literature states that Black Teachers expect nothing but greatness from every one of
their students through the expectation of clearly stated classroom/subject matter/life goals and
objectives, as well as learning engagement through literacy, numeracy, technology, media,
culture, and social action. Each student’s success and academic goals are genuine, critical, and

truthful. This articulates Lesesne’s (2020) concept of pedagogical genius. It is imperative that
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classrooms, specifically with Black children, become the foundation for critical and radical
thinking. Black Teachers will further develop the necessary knowledge, skills, and abilities that

will provide the foundation for contributing to our larger community.
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